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Inroduction 
Language is an extremely important way of interacting with the people around us. It is 
universally recognised by man as the most active instrument for interpreting occurrences. 
Language plays a vital role in human thoughts, facilitates human dealings with one 
another as well affects our ideas. As a medium of communication and a vehicle of 
transmission of people’s culture, language is a unifying force that binds people living in a 
community and serves as a means of identity.  Through language we can connect with 
other people and make sense of our experiences (Shryock, 2009). 
 
French language and the contemporary society are hardly separable as the modern world 
appears to see it as one of the major languages upon which civilization and technological 
forward–march depend.  French is an Indo-European language. It belongs to the family of 
Romance languages derived from the spoken Latin language of the Roman Empire. It is 
closely related to English, due to the shared influence of Latin and to the fact that French 
language was the official language of the English court, administration and culture for 300 
years after the Norman Conquest in the eleventh century. This involvement with French 
language contributed substantially to developing English language. French uses the same 
Roman alphabet as English, although its pronunciation of the letters differs substantially 
and the use of accents on some French letters is an additional complexity for English-
speaking learners. French language is the sixth most widely spoken language coming after 
Mandarin Chinese, English, Hindu, Spanish and Arabic (OIF, La Langue Francaise dans le 
Monde 2010). 
 
In spite of the overwhelming profile of French in the world generally, and in Africa in 
particular, in spite of its rich historical background from where the picture of a ‘coveted 
jewel’ seems to emerge, it is still possible for most nations to ignore it, and at least not to 
consciously promote its development within their citizenry.  This might be because these 
nations happen to already have an equally efficient language for official and other uses.  
The case of Nigeria is, however different as many factors predispose it to a warm, lasting 
and comprehensive embrace of French; yet these factors seem to be left either unnoticed or 
unexploited. A major requirement of the new National Policy on Education (1981), is the 
study of at least one indigenous language apart from the learner’s mother tongue, on the 
other. The fact that the technical apparatus plus the material resources are dangerously out 
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of proportion to the desired goal of the indigenous language policy tends to make it a 
matter-for-the-file question.  It must be emphasized that whereas the policy has a place for 
French, it is common knowledge that the overall impact of its status in the 6-3-3-4 
educational system is anything but strong (Ajiboye, 1990), going by the objectives put 
forward in the policy as regards French closer to its citizens.   
 

It was the 1998 review of the National Policy on Education that gives French the status of 
a core subject rather than that of a non-vocational elective should tempt one to conclude in 
favour of Nigeria’s closeness to the goal.  Looking at what has been achieved since the 
review and what remains to be achieved, we can say that the nation itself seems to be 
between and betwixt, behaving like the proverbial cat that wants to fish but does not want 
to wet it raw. Weatherford (1986), comments that individuals in foreign language classes 
often demonstrate cognitive development, creative thinking and attention abilities that 
surpass their monolingual peers.  He noted that people who speak more than one language 
perform better than monolingual individuals on tests of both verbal and non-verbal 
intelligence. 
 
In recent times, some school factors like class-size, school type, principal leadership role, 
teachers’ quality, teaching and learning environment and use of instructional resources 
have become very overt reasons that determine achievement.  Some studies have been 
carried out which relate students’ achievement to school factors like class-size, school type 
and the teaching experience of the teacher. 
 
Class-size is seen as a major school factor that influences students’ achievement as pointed 
out by Adewumi (2007) who said that the number of students in a class is a function of 
teachers’ performance and teachers’ ability to combine relevant input for the enhancement 
of teaching – learning process. Salau (1995) discovered that when class-size or teacher-
student ratio is reduced, the teacher is able to provide more individualized form of 
instruction, give assignment, supervise the assignments more frequently and determine 
the needs of the students better. 
 
Adeyemi (2008) corroborated the view that class-size is an educational tool that can be 
used to describe the average number of students per class in a school.  Hence, class-size 
can be referred to as the total number of students assigned to a class space per teacher in a 
school. It has been argued that utilization of classroom space depends upon the class-size 
and there are approved norms of class-size of 40 students per class for basic 1 to 8 and 35 
students per class for the senior classes.  Comparing class-size in some countries Dean 
(1994) quoted in Adeyemi (2008) stated that Turkey, Norway and Netherlands had class-
size of 20 or more, that of UK, USA, Japan, Canada and Ireland had class-size of 15 and 20 
while France, Sweden, Denmark, Austria, Italy, Luxembourg and Belgium had class-size 
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of below 15.  However in Nigeria, the National Policy on Education prescribes 40 students 
per teacher for secondary schools. 
One major trend that is associated with class-size in relation to performance and 
achievement is that the effect is more on public schools.  Shin and Randenbush (2005) who 
investigated both homogeneous and heterogeneous causal effects of class-size on academic 
achievement score across school reported that reducing class-size improves reading, 
listening, mathematics and word recognition test scores from kindergarten to third grade.  
Also Olatunde (2010) argued that smaller class-size result in increased teacher – student 
contact.  Osim, Chika and Ubi (2012) insisted that there is class size pressure on the 
quantity of work performed by secondary school teachers in Cross Rivers State.  The 
different figures observed about class size depends solely on the type of school that is been 
studied. 
 
The controversies about school effectiveness based on types in relation to achievement 
have become topical issues among researchers.  Some rigorous studies have increasingly 
reported relationship between school type and academic achievement.   One of such recent 
studies which points school type being directly responsible for academic achievement is 
Lubienski and Lubienski (2008).  He used advanced statistical technique (hierarchical 
linear modeling) to study the relationship between school type and French achievement 
while controlling for demographic difference reported that there is a significant 
relationship between school type and academic achievement.  There is a strong assertion 
that the nature of public schools are input oriented organisations accountable to 
bureaucracies while private schools are free of much bureaucracy and regulation that  
inhibits performance in public school.  Adeboye (2009) has the view that students in 
private school perform better than students in public schools, leading parents to prefer 
private schools to public schools. 
 
Another important element considered in school type is whether the school is co-
educational or single sex.  Ndukwe (2000) opined that school sex has no significant 
difference in the achievement and school sex in secondary schools in Enugu.  But Ariyo 
(2011) asserted that gender difference has significant relation with performance.  He added 
that theories were advanced that female excelled in language based subjects but their 
performance in science based subjects is low in a co-educational school.  This is in contrast 
to the opinion of Lee and Lockheed (2006) in a population and human resources 
department of World Bank Policy, Planning and Research Working paper on education 
and employment stressed that single sex education  benefit girls more than boys as boys’ 
schools produce negative experience.  However, the competitive nature of co-educational 
schools has been reported less effective in recent times as stressed by Oju-Kalio (2007).  He 
further reiterated that rather there is propagation of teenage pregnancy and cultism. In the 
same vein, Yusuf and Adigun (2010) opined that it seems many parents believe that 
children cannot perform well academically in co-educational schools therefore prefer to 
enroll their children in single sex school where performance in academic is better. 
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Studies had shown that the type of school a child attends have some degree of influence 
on his/her achievement (Nwankwo, 2007).  The school type is categorized based on 
ownership as either a private school owned purposely for business which is strictly 
supervised by the owner or a religious organisation which basic aim is to reform 
characters, and the public schools whose aim is to develop the individual to contribute 
meaningfully to the society.  The school type could also be classified as whether the school 
is a boarding school or day school.  Furthermore, school type could be based on gender.  A 
school could be a single sex school (all boys or all girls) or co-educational (mix) school.  
 
According to Adesina (1992) one of the essential variables of school factors that affects 
learning outcome is teachers’ quality.  These include teachers’ experience, teachers’ 
qualification, instructional strategies, verbal proficiency, etc.  Teachers as the key resource 
input in determining the quality of education in schools are regarded as “in loca parents”.  
That is, they are like parents of the students in the school, and as such their behaviours, 
interests and personal characteristics affect the students.  Teachers are important in any 
educational system.  This is because the quality of teachers in an educational system 
determines to a large extent the quality of the system itself.  Okoye and Nnamdi (2008) 
said that professional teachers in particular are crucial to the formulation and successful 
implementation of education policies in any country.  This has explained why our National 
Policy on Education (N.P.E. 2004) sees the need to accord teacher education a prominent 
place in educational planning. According to Hanushek and Kain (2005) research has been 
consistent in finding positive correlations between years of teaching experience and higher 
students’ achievement.  Teachers with more than five years in the classroom seem to be 
effective.  Conversely, inexperience is shown to have a strong negative effect on students’ 
performance. 
 
Some studies on teacher’s years of experience and students achievement reveals that 
students studying in groups taught by teachers with more than fifteen years of experience 
gained higher achievement scores than students studying in groups taught by teachers 
with fewer years of experience Zozovsky (2003). Yala and Wanjohi (2011) and Adeyemi 
(2010) in their various studies found out that teacher experience and educational 
qualifications were the prime predictors of student’s achievement. Felter, (2001) found a 
positive relationship between teacher’s experience and students’ achievement. Ilugbusi, 
Falola, and Daramola (2007) showed that teaching experience in schools count significantly 
in the determination of student’s achievement. It could be suggested that experienced 
teachers handle the teaching process with greater confidence since they are exposed to the 
nitty-gritty associated with the subjects they handle unlike the inexperienced ones who are 
easily upset and destabilized by any unfamiliar situation and in their confused state could 
mix up the content of the topic taught thereby releasing wrong information to the students 
which could lead to poor achievement among students. 
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There is a growing concern about the attitude of Nigerians towards the study of French in 
our secondary schools.  A good number of Nigerians are not sufficiently informed about 
the usefulness of French in our educational system or its importance as an international 
language.  They feel that people should not waste their time studying French.  This feeling 
has often misled some secondary school teachers so much so that they fail to include the 
subject in the school time table; allow French graduates teach French rather preferring 
them to teach other subjects; assign enough number of periods to the teaching of French; 
provide adequate teaching/learning materials for the teaching of French. 
 
Nevertheless, it has become necessary to take closer look at certain school factors that 
might be influencing students’ low achievement in French language. Thus, this study 
investigated some school factors such as class-size, school type, and teaching experience 
of the teacher that seem to influence students’ academic achievement in French in 
secondary schools. 
 
Hypotheses 
1. There is no significant difference in academic achievement in French among 

students of different class-sizes. 
2. There is no significant difference in academic achievement in French between 

students from private and public schools. 
3. There is no correlation between academic achievement in French and quality of 

teachers (teaching experience). 
 
Methodology 

The survey research design was used for this study. It employed questionnaire as a data – 
gathering instrument or technique. The population of this study comprised all the teachers 
and students in all the senior secondary schools in Port Harcourt metropolis. In this study 
seven senior secondary schools that studied French were chosen by stratified random 
sampling.   The schools selections were based on certain criteria. 
 
Two single sex schools were selected randomly together with three co-educational public 
secondary schools. Based on this, five public secondary schools owned by the Rivers State 
Government and two private schools were selected by random sampling techniques. In 
each school, two (2) French teachers and forty-eight (48) French students were selected 
based on random sampling, making a total of three hundred and fifty (350) respondents 
from the schools. That is there were 167 male and 183 female respondents.  Therefore, the 
sample size was 350 respondents and a stratified random sampling technique was used 
for the selection.  
 
Three instruments were used by the researcher to gather data for the study.  The 
instruments were School factor questionnaire (r=0.97); French language achievement test 
(r=0.81) of SS2 students and SSCE/NECO May/June result for the year 2008 and 2010 from 
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CSS Nkpolu-Oroworukwo. The second instrument was the achievement test result of SS 2 
students for 2012/2013. The third instrument was the WASSCE 2010/2011 May/June 
French Language Examination. The sum of the scores for each student form the academic 
achievement score which was correlated with scores on each of the predictor variables of 
the study. Copies of the instrument were administered personally by the researcher with 
the assistance of two (2) colleagues teaching in each of the schools chosen for the study.  A 
total of three hundred and fifty (350) copies of the instrument were administered to the 
teachers and students, who expressed their opinion on how school factors act as 
determinant of students achievement in secondary school French language and all the 
copies of the questionnaire were retrieved. 
 
Data Analysis Technique 
 
The data collected were hand scored and entered on a raw data sheet. Descriptive and 
inferential statistics namely frequency, average, mean and standard deviations were used 
to analyse the hypotheses tested at 0.05 level of significance.  
 
Hypothesis One  
There is no significant difference in academic achievement in French among students of 
different class sizes. 
 
Table 1: t-test analysis of no significant difference in academic achievement in French 

among student of different class sizes  

Class size N Mean 
( )𝑋
−  

SD  Table t Cal t Remark 

20 – 30 180 47.5 10.8  
0.05 

 
+1.96 

 
0.314 

Not 
significant 31 – 44 100 43.2 12.3 

45 and above  70 44.3 11.7     

 
Table 1 above depicts that the calculated t value (0.314) is less than the table t value (+1.96) 
at 95% significant level.  We therefore accept the null hypothesis of no significant difference 
in academic achievement in French among students of different class sizes. 
 
Hypothesis Two 

There is no significant difference in academic achievement in French between students 
from private and public schools. 
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Table 2:  A t-test analysis of no significant difference in academic achievement in French 
between students from private and public schools 

School 
 Type 

N 
 

Mean 
( )𝑋
−  

SD  Df Table t Cal t Remark 

Public  103 48.4 11.6  
0.05 

 
298 

 
+1.96 

 
0.25 

 
Not significant Private 197 44.7 13.2 

 

Comparing the two t values on table 4.2, it is observed that at 298 degree of freedom, the 
calculated t value (0.25) is less than the table t value (+1.96), we therefore accept the 
hypothesis of no significant difference in academic achievement in French between 
students from private and public schools.  That is, at 95% confident limit, students’ 
academic achievement in French depends on the school type. 
 
Hypothesis Three 

There is no correlation between academic achievement in French language and teachers’ 
experience  
 
Table 3:  Pearson Product Moment Correlation Analysis of no correlation between 

academic achievement in French language and teachers’ experience   
 

 
Table 3 revealed that at 95% confident level, students’ academic achievement in French 
language is a function of teachers’ experience.  This is manifested on the table as the 
calculated Pearson Product Moment Correlation Coefficient (r) value (0.288) is less than 
the table r value (+1.0). 
 
Discussion of Findings  
From the observations made from the analysis of data, the following findings were made 
as shown in the tables.  
 
Class-size influence French students’ academic achievement in senior secondary schools; 
with a small class size a teacher focuses attention on individual students.  This agrees with 
the opinion of Olatunde (2010), who argued that smaller class-size results in increased 
teacher-student contact.  Most of the respondents are of the view that students in a small 
class-size do regular assignment, which enhances teaching-learning process.  This 
conforms to the statement of Shin and Randenbush (2005) that reducing class-size 
improves reading, listening and quality of work.  Moreover, most of the respondents are 

Conceptual 
variables  

Mean 
( )𝑋
−  

SD  Table r Cal r Remark 

Experience  17.50 9.85  
0.05 

 
< +1.0 

 
0.283 

Correlation 
exist   Achievement  38.67 8.69 
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of the opinion that students in a small class-size achieve more because there is no room for 
distraction of students and there is effective classroom management in a small class size 
than in a large class size. 
 
On the basis of the first hypothesis, it was revealed that there is no significant difference in 
academic achievement in French among students of different classes.  This confirms 
Owoeye and Yara (2011) study, whose finding was there is no significant difference 
between class size and academic achievement.  
 
In the area of school type, it was observed that individualized teaching-learning process is 
common in private schools than in public schools.  This is because teachers focus attention 
on students in private schools than in public schools.  As a result, students in private 
schools achieve more than students in public schools.  This is in concordance with the 
assertion of Adeboye (2009) that students in private schools perform better than students 
in public schools.  Some of the respondents affirm that students in private schools are more 
interested in French than students in public schools.  However, most of the respondents 
are of the view that students in co-educational (Mixed) perform better academically than 
students in single sex schools.  This is contrary to the opinion of Adigun (2010) that 
children cannot perform well academically in co-educational schools.  
 
Although the second hypothesis showed that at 95% confident limit, there is no significant 
difference in academic achievement in French between students from private and public 
schools.  This is in contrast to the finding of the study carried out by Lubienski (2008) that 
school type is directly responsible for academic achievement.  
 
Teachers’ quality acts as a determinant of French students’ academic achievement: 
Experienced teachers ensure that students are always considered first (student centered) 
in the teaching-learning process by encouraging the students in their academic work.  This 
agrees with the assertion made by Adesina (1992) that one of the essential variables of 
school factors that affects learning outcome is teachers’ quality.  Most of the respondents 
are of the view that students enjoy French whenever the students are handled by an 
experienced teacher.  Students benefit more from teachers with high academic 
qualification.  This is in agreement with the statement of Fuller and Alexander (2004) that 
unqualified teachers did significantly worse on achievement tests than those taught by 
new qualified teachers.  
 
The analysis of the research hypothesis showed that there is no correlation between 
academic achievement in French and quality of teachers.  This contrasts the result of 
Laczko-kerr and Berliner (2002) who found a significant positive relationship between 
achievement and teacher’s qualification.  
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Based on the analysis of the research hypotheses, the following findings emerged from the 
study: 
1. With a small class-size a teacher focuses attention on individual students (student 

centered), which enhances teaching-learning process. 
2. Students in private schools perform better academically in French than students 

in public schools. 
3. French students benefit more from highly qualified and experienced teachers 

because experienced teachers always consider students first (student centered). 
 
Conclusion 
The evidence obtained in this study shows that some school factors act as determinants of 
French students’ academic achievement.  These factors include class-size, school type, and 
teachers’ experience.  Some French students achieve more in private schools than in public 
schools because of the small class-size in private schools which gives room for student 
centered teaching-learning process.  Also, in private schools, the principals ensure that 
both students and teachers do their academic work effectively. On the other hand, highly 
qualified and experienced teachers make French students to do better academically in 
public schools than in private schools. 
 
Recommendations 
Based on the findings of the study, the following recommendations are proffered: 
1. The administrators of Ministry of Education and Senior Secondary Schools Board 

(SSSB) should organize in-service training, seminars, conferences, workshops, etc 
for French teachers in order for French teachers to be fluent in French language. 

2. Rivers State Government should build more senior secondary schools to decongest 
the existing schools.  This will go a long way in reducing the class-size of each 
school to normal (<40 student/teacher) for effective teaching-learning process. 
Furthermore, the state government should provide current instructional resources 
for effective teaching-learning of French in senior secondary schools. 

3.  More qualified and experienced teachers should be employed by the Ministry of 
Education to reduce the burden on teachers for effectiveness. 
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